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‘Education is not a service for a customer but an ongoing process of 
transformation of the participant, be it student or researcher. This leads to two 
notions of transformative quality in education, enhancing the consumer and 
empowering the consumer’ ibid. .   
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Arguments against the business influence on definitions of quality 
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‘Standards at every level of the education system, must reflect not only the 
knowledge and skills that should be acquired, but also the values and attitudes that 
are increasingly important considerations in the world in which students will live 
and work’, ibid. 
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Individual, sociological and market driven purposes 
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‘Creating learning environments and developing curricula which are responsive to 
the disparate lived experiences of children is a practical way to help students 
connect to, make sense of, and actually learn what is required to succeed, not only 
on tests, but in life’,( ibid. ).   
 
et al.,
ibid. 
ibid. 
ibid. 
  
 
ibid. 
 
et al.
ibid. 
ibid.
ibid. 
Good ‘aims’ 
et al.
et al.
ibid.
ibid.  
et al. 
ibid. 
 
 
 
ibid.
ibid. 
ibid.
 
ibid
ibid. 
 
 
 
 
 
 
 
et al.
ibid.
Good judgments (or bad judgments) 
ibid. 
ibid.
ibid.
et al.
Quality – the realm of leaders and leadership 
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The impact of narrow interpretations of quality on teachers  
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Pupils’ experience of school and the teacher/pupil relationship 
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The relationship and interaction between pupil and teacher 
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Issues with measurement and monitoring  
 
Epistemological and semantic complexity 
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Multiple discourses 

Functionalism 
ibid. 
ibid. 
‘I am suggesting that one “aim” of education should be to develop an ongoing 
capacity to reflect upon and questions the sort of education one is receiving, or that 
one is providing to others – an aim that involves subjecting our educational aims to 
a relentless scepticism’, (p.8).  
Purpose and relevance 
et al.
Questions about transferability 
‘A religion featuring gods that belong to particular valleys, such as many of the 
deities of the Hawaiians, could not become a world religion as could a religion like 
Christianity, which featured a god who is omniscient, who belongs to no one place, 
and has wisdom for people, in all times, in all places. The argument I am making 
here is that a cost of decontextualized quality standards in early childhood 
education will be that local approaches that are well adapted to their local context 
will be driven into extinction by ideas and programs that are less context-
dependent.’, (
et al.
‘[...] the spread of universal standards of quality has the negative effects of 
replacing local standards, which may be a better fit to local conditions, with 
national ones and of thereby depleting the diversity of educational approaches to 
be found in the nation.  
ibid.
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‘Children needed to be able to identify the ‘category bound activities’ that 
characterise the good student—such as ‘being kind’, ‘being helpful’, ‘joining in’, 
keeping quiet, ‘being sensible’, ‘sitting properly’, ‘good listening’, ‘sharing’ and 
making the teacher ‘happy’—and display them through their participation in 
classroom interaction. They also needed to display the emotional registers that are 
judged appropriate for their age and status. They had to be able to negotiate 
conflicting expectations—for instance between competition and sharing; taking 
part and keeping quiet; self-reliance and compliance to authority—and know which 
to mobilise in a given situation, through competent participation in the turn-taking 
systems of classroom talk. Moreover children were required not only to accomplish 
these complex tasks, but crucially, to secure public recognition for having done 
so—an outcome that was never solely within the compass of the individual child’
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Figure 1: Four branches of the dominant framework 
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Figure 4: Levels of quality 
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Figure 6: Pillars of the alternative framework 
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Figure 7: Connection between theory and design 
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Table 1: Research participants in Phase 1 
 School 1 School 2* School 3 School 4* TOTAL 
Senior leaders 2 2 2 1 7 
Governors 1 1 0 0 2 
Teachers 10 9 6 4 29 
TAs 4 0 3 0 7 
TOTAL 17 12 11 5 45 
FS pupils 0 8 2 9 19 
Year 1 pupils 6 2 2 15 25 
Year 2 pupils 4 12 3 10 29 
Year 3 pupils 4 / 3 / 7 
Year 4 pupils 4 / 3 / 7 
Year 5 pupils 4 / 1 / 5 
Year 6 pupils 3 / 2 / 5 
TOTAL 25 22 16 34 97 
No. of groups 
interviewed 
5 5 7 7 24 
Total number of individuals interviewed 144 
Total number of interviews completed 69 
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ibid.
What does quality mean
What do you like about school? What would a perfect school 
be like?
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Table 2: The case studies 
Case study 1 2 3 4 
School 1   Year 5  
School 2  FS   
School3 Year 3   Year 6 
Method – Case studies 
Pilot 
The pre-observation interview 
The observation 
enactment
The post-observation interview 
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Figure 8: Data sets in Phase 1 analysis 
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Figure 9: Data sets in Phase 2 analysis 
Case study  
Pre-observation 
interview 
transcripts 
(teachers and pupil) 
Observation notes 
Post-observation 
interview 
transcript (pupil 
and teacher) 
Researcher notes 
 
 
o 
o 
o 
o 
text
o 
talk
o 
interaction
o 
 
 
 
 
 
 
 
 
educational 
structures  values
ways of behaving
educational provision or teaching and pedagogy
values educational provision/teaching 
and pedagogy educational structures
ways of behaving/acting
 
Figure 10: What quality means to staff (thematic grouping of codes) 
 
social 
aspects of school educational provision and content
resources care and well-being
•an external standard (24); using data/targets (13); leadership (11); 
consistency/stability (6); goals (6);  logical connection between years 
(4);  care & academic focus (3);  env. & resource (3) 
educational structures  
[code count=70] 
•striving for the best (27); high expectations (11); more than just 
attainment (10); union of school/parents/pupils (8); considerate of 
individuals (7); nurturing aspiration (6); embracing constant change (3);  
happy (3) 
values 
[code count=79] 
•being reflective (19); accept that quality is difficult/unobtainble (11); 
talk about it but don't use word (10); commuication (9); staff 
committment (5); engaging with research (5);  confidence (3);  safe & 
secure (3) 
ways of behaving/acting 
[code count=65]  
•exciting enrichment opportunities (21); good teaching/staff (17); 
relevance (11); pupil engagement (6); innovation (5); AfL (4); basic skills 
(4);  pupil challenge (3); coaching & mentoring (3) 
educational provision/ teaching 
& pedagogy 
[code count=74] 
Figure 11: What pupils like (thematic grouping of codes)
 
•friends (17); fun (5); playing (5) 
social aspects of school/ing 
[code count=27] 
•play/lunch/break time (11); literacy (11); numeracy (10); drawing/art 
(10); teachers (8);  sports/PE (7); learning new things (6); singing/music 
(5); computers/ICT (5); academic progression (5); games in lessons (4); 
science (3); breakfast/after school clubs (3) 
educational provision/content 
and structure of day 
[code count=88] 
•outside equipment/climbing frames (9); toys (5); building (4)  
resources  
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siblings at school (5) 
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Figure 12: A perfect school (pupils’ views) 
•shop/sweets/lollies/icecream (11); unlimited equipment (7); 
colour/decoration (4); new/shiny (3); light/windows (3); big (3); 
swimming pool (3); privacy/personal space (2); stairs/elevator (2); small 
(1); indoor play area (1);  safe (1); home-like (1) 
environment/ resource 
[code count=42] 
•no bad kids (8); nice teachers (4); pupils in charge (4); full of friends (3);  
motivating (2); eager pupils (1) 
people/interactions 
[code count=22] 
•long breaks (3); cooking (2); trips (1); loads of sports (1) 
activity 
[code count=7] 
•this one/my school (5); fun/happy (4) ; animals/pets (3); never need to 
move school (2); treats (2); floating (1);  school you can be proud of (1); 
money (1); uniform (1); no uniform (1); calm and peaceful (1); like 
foundation stage (1) 
general descriptions 
[code count=23] 

Figure 13: What quality means to staff (code count)  
striving for the best (27); an external standard (24); exciting enrichment 
opportunities (21); being reflective (19); good teaching/staff (17) 
using data/targets (13); high expectations (11);  difficult/unobtainable 
(11); leadership (11); relevance (11); more than just attainment (10); 
talk about it but don't use word 'quality' (10) 
communication (9); union of school/parents/pupils (8); 
considerate of individuals (7); nurturing aspiration (6); 
consistency/stability (6); pupil engagement (6); goals (6); 
staff committment (5); innovation (5); engaging with  
research (5);  
Figure 14: What quality means (staff by role) 
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Table 3: What pupils like (pupils’ views by school)  
Code 
Count by school Total count 
(N=24) 1 (N=5) 2 (N=5) 3 (N=7) 4 (N=7) 
friends 5 4 3 5 17 
playtime/break time/lunchtime 3 4 1 3 11 
lunch/food 3 3 3 2 11 
subjects - literacy 4 2 5 0 11 
Subjects - maths/numeracy 3 1 4 2 10 
subject - drawing/art 1 3 2 4 10 
outside equipment/climbing frames 1 3 1 4 9 
teachers 1 2 2 3 8 
Table 4: What pupils say they do not like about school (pupils’ views by school) 
Code 
Count by school Total count 
(N=24) 1 (N=5) 2 (N=5) 3 (N=7) 4 (N=7) 
accidents (falling over) 2 5 1 3 11 
bullies/being bullied 2 2 1 3 8 
older kids 1 2 0 2 5 
falling out/social trouble 1 0 1 2 4 
rain/weather 1 0 1 1 3 
boredom 2 0 0 1 3 
maths 1 1 0 0 2 
getting in trouble 0 0 0 2 2 
noise 1 0 0 0 1 
teasing 1 0 0 0 1 
bad behaviour 1 0 0 0 1 
sitting still 0 1 0 0 1 
settling in (FS) 0 1 0 0 1 
not having time to complete work 0 0 1 0 1 
being scared/lacking confidence 0 0 1 0 1 
Table 5: A perfect school (pupils‘ views by school) 
Code 
Count by school Total count 
(N=24) 1 (N=5) 2 (N=5) 3 (N=7) 4 (N=7) 
shop/lollies/sweets/ice-cream 3 2 1 5 11 
no bad kids 2 2 2 2 8 
equipment unlimited 1 1 2 3 7 
this one/my school 2 2 1 0 5 
colour/decorations 3 1 0 0 4 
fun/happy 3 1 0 0 4 
nice teachers 1 1 2 0 4 
pupils in charge 0 1 2 1 4 
animals/pets 1 0 2 0 3 
full of friends 2 0 1 0 3 
new and shiny 2 1 0 0 3 
light/windows 2 1 0 0 3 
bigger 2 0 0 1 3 
longer breaks 1 0 1 1 3 
swimming pool 1 2 0 0 3 
Figure 15: What pupils like about school (by year group) 
*
Figure 16: What pupils do not like about school (by year group)  
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Independence and basic skills 
‘[Learning] has to be driven by them, not by us.  They need to be collaborative, 
resourceful, resilient – it’s literally about being aware of what kind of learner you 
are and developing skills for life – it’s not just knowing the basics but if you don’t 
know something you know where to go, who can help you, are you able to support 
someone else if you do know how.  It’s about pulling together all your resources – 
even four year olds are in a class of 30, you have to be pretty independent, pretty 
resourceful in that learning environment so you can move your learning on 
yourself.’ 
Figure 17: Purpose of education (staff) 
 
independence (15); knowledge (inc. basic skills) (14); social skills 
(10) 
society/citizenship (8); for the future (7); reach potential 
(6); for education beyond primary (6); teach relevant 
skills (5); instil curiosity (4) 
jobs (3); moral character (3); fun/enjoyment (3); 
a good start in life (2); develop whole child (2); 
biological need (1); instil ambition (1); shared 
learning journey (1) 
Table 6: Purpose of education (staff by school) 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
independence/control/agency 8 2 5 0 15 
knowledge (inc basics) 2 2 10 0 14 
social skills 4 1 5 0 10 
society/citizenship 3 2 3 0 8 
for the future 7 0 0 0 7 
reach potential 2 0 4 0 6 
for education beyond primary 1 2 3 0 6 
 
Table 7: Values and purpose of education (pupils by school) 
Code 
Count by school Total count 
(N=24) 1 (N=5) 2 (N=5) 3 (N=7) 4 (N=7) 
learning 2 2 3 5 12 
jobs 3 3 4 0 10 
maths 2 2 2 2 8 
future 3 3 0 1 7 
education beyond primary 3 0 1 1 5 
spelling/handwriting 1 1 0 3 5 
money/economic success 1 3 1 0 5 
being able to do things properly 0 1 2 2 5 
relevance/life skills 2 0 2 0 4 
reading/writing 0 2 0 2 4 
healthy living 0 2 1 0 3 
to be good/moral 0 3 0 0 3 
Figure 18: Values and purpose of education (pupils by year group) 
*
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My view of quality comes from my teaching experience and from my own experience of 
school 
Figure 19: Ideas and influences (staff) 
professional experience (18); interacting/talking (11); own educational 
experience (11) 
me- reflection (9); observing others/being observed (7); 
background/family (7); reading (educational) (6); studying (current) 
(5); studying (prior/ITT) (5); links with other schools (5) 
me - ideas (4); being a parent (4); reading (non-
educational (3); the pupils (3); me - interests (2); working 
in educational environment (2); from parents (1); 
education is transformative (1); from head  (1) 
Table 8: Ideas and influences (staff by school) 
Code 
Count by school 
Total count 
(N=45) 
1 2 3 4 
(N=17) (N=12) (N=11) (N=5) 
professional experience 5 3 7 3 18 
interacting/talking 5 0 4 2 11 
own educational experience 6 3 0 2 11 
me - reflection 5 0 4 0 9 
observing others/being observed 3 2 2 0 7 
background/family 6 1 0 0 7 
reading (educational) 2 1 1 2 6 
studying (current/ongoing) 2 0 2 1 5 
studying (prior, ITT) 4 0 1 0 5 
links with other schools 1 2 0 2 5 
Figure 20: Influences (staff by group) 
*
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Figure 21: Perceived agreement between staff and ‘official’ definitions 
more attainment focused than my view (16); yes - the same as my 
view (10); assessment focused (8) 
statistically driven (5); not about progress (4); different 
but necessary (4); no - different from my view (4); not 
practical (3) 
hope its more than official version (2); politically 
dirven (2); narrow (academic) 2); don't know 
school (2); favour breadth over depth (1); don't 
know (1); official version improving (1) 
Figure 22: Perceived agreement between staff and ‘official’ definitions (by role) 
*
Table 9: Perceived agreement between staff and pupil definitions (staff by school) 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
my own more complex 5 0 7 1 13 
yes, the same 3 0 4 3 10 
pupils don't know 2 0 4 1 7 
mine more academic 2 3 0 0 5 
we teach them what it means 3 0 1 0 4 
pupils opinionated 2 0 0 0 2 
age dependent (older more likely) 0 0 2 0 2 
staff don't know 0 1 0 0 1 
 more attainment
focussed
yes, the same
assessment focused
statisticalnot about progress
different but
necessary
no, different
Count by Senior leaders
(N=9)
Count by Teachers (N=29)
Count by TAs (N=7)
Figure 23: Pattern of perceived agreement between staff and pupil (staff by role) 
*
Texts that had influenced staff views of quality 
my own more
complex
yes, the same
pupils don't
know
mine more
academic
we teach them
what it means
pupils
opinionated
age dependent
(older more
likely)
staff don't know
Count by Senior leaders
(N=9)
Count by Teachers (N=29)
Count by TAs (N=7)
‘There is no such thing... but a good pupil is eager and curious’,
Figure 24: A good pupil – the staff view 
 
‘[...] wants to learn, wants to achieve, maybe has goals in mind (but obviously the 
teacher helps with that) but they want achieve the goals themselves.  That reflects 
on their own learning so they can say I’ve learnt this or I want to learn this... that 
think about or talk about what they learn - so to be able to verbalise everything 
they are doing.  Someone who is self-motivated, someone who can adapt to work in 
teams, partners, individually so they get the most out of their learning, someone 
that asks questions’.   
Eager/curious (31); no such thing: all great (15); no such thing: teacher 
reponsibility (15); good listener (12); outgoing/confident (11) 
tries hard (8); challenges teacher (7); safe and secure (6); 
takes ownership/independent (5); good socially (4); well 
behaved (4) 
has ideas (3); ready/pre-school history (2); reflective (2); 
happy (2); resilient (2); depends on home life (2); works 
with teacher (1); offers behavioural challenge (1); takes 
risks (1); adpative/flexible (1); shows leadership (1) 
 
Table 10: A good pupil (staff by school) 
Code 
Count by school 
Total count 
(N=45) 
1 2 3 4 
(N=17) (N=12) (N=11) (N=5) 
eager/curious 13 7 7 4 31 
no such thing: all great 6 5 2 2 15 
no such thing: teachers’ responsibility 7 4 4 0 15 
good listener 4 4 4 0 12 
outgoing/confident 3 4 0 4 11 
tries hard 6 0 2 0 8 
challenges teacher 0 0 3 4 7 
safe and secure 5 0 0 1 6 
takes ownership/independent 1 0 0 4 5 
Pupils said: ‘A good pupil is not violent’ 
Table 11: A good pupil (pupils by school) 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3 
(N=7) 
4 
 (N=7) 
not violent 2 5 2 3 12 
kind 2 1 6 0 9 
friendly 2 1 3 2 8 
nice 2 0 3 2 7 
rule abiding 2 2 1 1 6 
sensible 3 0 3 0 6 
helpful 1 0 1 2 4 
not mean/doesn't bully 2 0 0 2 4 
quiet 1 1 1 0 3 
open/honest 1 0 0 1 2 
happy 0 1 1 0 2 
listens 0 0 2 0 2 
caring 1 0 0 0 1 
polite 1 0 0 0 1 
eager/curious 0 0 1 0 1 
popular 0 0 1 0 1 
beautiful 0 0 0 1 1 
Figure 25: A good teacher – the staff view  
 
reflective (16); flexible/adaptable (9); puts pupils first (9); thinks teaching is about 
relationships (9) 
passion/love of teaching (8); hardworking (7); is a learner (7); 
innovative/creative (7); good at everything (6); pedagogically skilled 
(6); deliovers interesting lessons (6); good team worker (6); is authentic 
(5); is fun (5); offers challenge (5); knows the pupils (5) 
good class management skills (4); good subject knowledge 
(4); cares for pupil wellbeing (3); consistent (3); good 
planner (3); has high expectations (3)   
trained (2); listener (2); 
communicator (2); patient (1); leader 
(1); encourages independence (1);  
nice/approachable/friendly (1)  
Figure 26: A good teacher (staff by group) 
*
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Figure 27: A good teacher – pupils’ view  
Quality is seeing the impact of what I do 
‘We worked with the Year 4 and 5 pupils and we looked at quality writing and how 
giving the children experiences to write about improved quality.  We took the 
children on two trips, one to the zoo and to the National Maritime Museum and the 
we used like a picture book as a starting point, as a hook before we went and did 
some pieces of writing before we did the experience.  Then we had the school trip 
and then we did some follow-up pieces of writing and the difference in quality after 
they had the experience was massive.  I’ve got some of those children two years on 
and they still bring up and talk about the learning that they did liked to that’.   
offers love/care/kindness (15); provides fun/entertainment (10); 
structures support within lessons (7); literacy activities (6) 
strict (5); interesting topics/work (4); has a nice voice (no 
shouting) (4); looks nice (hair/clothes) (4); gives praise/rewards 
(4); offers art/creative work (4); clever (3); offers academic 
challenge (3); allows play in class (3); ICT/VLE work (3); 
imaginative/creative (3); acts as referee in disputes (3) 
knows me (2); helpful (2); patient (2); happy (1); female 
(1) 
Figure 28: Examples of quality (staff) 
witnessing impact (18); displays /tidyness(10) 
teamwork/shared goals (4); certain approach (4); not written, only 
seen (3); imaginative lessons (3); a feeling (3); behaviour for 
learning (3); school confidence (2); outdoor learning (2)  
teacher confidence (1);praise (1); whole school activitiy (1); 
freedom to be creative (1); learning (1); pedagogic exploration 
(1); safeguarding practices evident (1); leadership (1); pupils 
aware of progress (1); curriculum (1); trips (1) 
Figure 29: Examples (staff by group) 
*
The involvement of TAs in this study 
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Support and challenge to delivering quality 
Table 12: Support for quality (staff by school) 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
teamwork 7 8 10 0 25 
reflection 3 0 1 4 8 
visiting other schools/networking 4 0 1 3 8 
listening/sharing 3 0 0 3 6 
resources/money 3 1 2 0 6 
leadership/head 2 1 2 0 5 
coaching/mentoring 4 0 0 0 4 
faith/trust 0 2 0 2 4 
time to plan 3 0 1 0 4 
common goals 1 0 1 0 2 
training (informal and formal) 1 1 0 0 2 
curriculum 1 1 0 0 2 
structure/quality indicators 0 2 0 0 2 
governors 1 0 0 0 1 
observations and feedback 1 0 0 0 1 
fluid approach 0 1 0 0 1 
open staffroom 0 1 0 0 1 
communication 0 0 1 0 1 
parents 0 0 1 0 1 
Figure 30: Support for quality (staff by group) 
*
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 Table 13: Challenges to quality (staff by school) 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
time 3 2 3 0 8 
behaviour 6 0 0 0 6 
confidence (teacher ability) 2 0 2 1 5 
money/resource 1 1 2 0 4 
teamwork (limits creativity) 3 0 0 0 3 
SATs pressure/A of L 1 1 0 1 3 
A good school is one which has good teachers, direction and good leadership 
Figure 31: A good school (staff) 
Figure 32: A good school (by group) 
*
staff/teachers (17); leadership (15); vision/direction (15); staff/pupil/family are 
foundation (14); organic - constant change (13); team work (12) 
happy (9); ethos (6); environment (5); high expectation (5); safe (4); 
offer varied enrichment (4); exciting curriculum (4); successful 
(attainment/outcomes) (4) 
value community support (3); offer equal opportunties (3); 
communicate well (3); place childten at the centre (2); 
behaviour (2); whole school approach (2); consistent (1); 
busy (1); reflective (1); low mobility (1); moral purpose (1) 
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A good school is one which is safe 
Figure 33: A good school – the pupils’ view  
they are safe (from physical/emotional harm) (13); nice environment (clean 
building/good classrooms) (9); places of play and fun (8); there are 
teachers/staff (7) 
lots of friends (6); healthy place (outdoors/fruit) (5); nice/helpful 
place (5); resources to support learning (4); don't know (4); polite 
place (3); subject specific comments (3) 
not overcrowded (2); gives rewards (2); food (2); rules (2); 
high expectations (2); interesting lessons (1); time to finish 
work (1); trips (1); big (1); days off (1); telephones (1); 
headteacher (1); grass (1) 
Figure 34: A good school (pupils by year group) 
*
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Quality as an external standard and recent inspections 
Figure 35: What quality means (staff by school) 
*
The more challenges recently faced the wider the range of defining characteristics cited  
striving for the best
an external
standard/Ofsted
exiting enrichment
opportunities
being reflective
good teaching/staff
using data/targets
high
expectations/pride
difficult/unobtainable
leadership
relevance
more than just
attainment
 we don't use the
word 'quality'
Count by school 1 (N=17)
Count by school 2 (N=12)
Count by school 3 (N=11)
Count by school 4 (N=5)
Figure 36: Pupil description of perfection (pupils by school) 
*
Support and challenge: a school by school analysis 
Figure 37: Support for quality (staff by school) 
*
shop/lollies/sweets/ic
e-cream
no bad kids
equipment unlimited
this one/my school
colour/decorations
fun/happy
nice teachers
pupils in chargeanimals/pets
full of friends
new and shiny
light/windows
bigger
longer breaks
swimming pool
Count by school 1 (N=5)
Count by school 2 (N=5)
Count by school 3 (N=7)
Count by school 4 (N=7)
teamwork
reflection
visiting other
schools/networking
listening/sharing
resources/money
leadership/head
coaching/mentoring
faith/trust
Count by school 1 (N=17)
Count by school 2 (N=12)
Count by school 3 (N=11)
Count by school 4 (N=5)
‘[...] for this school at the moment the ability to do what we want is hampered by 
the amount of work we do elsewhere because physically people are out of our 
schools working in another school.  Often there are projects that you would like to 
do but you don’t have the personnel to do it.  You are forced into this because 
partly you think it’s the right thing to do – supporting other schools – but probably 
more importantly it provides income for the school and we need the financial 
income so it’s important they go out and do that.’  
Figure 38: Challenges for quality (staff by school)  
*
time
behaviour
confidence (teacher
ability)
money/resource
teamwork (limits
creativity)
SATs pressure/A of L
success (bigger=
more problems)
values/work ethics
bad reputation of
school
family support
Count by school 1 (N=17)
Count by school 2 (N=12)
Count by school 3 (N=11)
Count by school 4 (N=5)
Table 14: A good school (staff by school) 
Code 
Count by school Total 
count 
(N=45)  
1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
staff/teachers 10 4 2 1 17 
leadership 5 3 4 3 15 
Vision/direction 0 3 11 1 15 
staff/pupil/families are foundation 5 4 2 3 14 
organic - constant change 4 2 3 4 13 
team work 2 2 8 0 12 
Figure 39: A good school (pupils’ views by school)  
*
safety
(personal/bullying)
nice
environment/build…
playing/fun
teachers/staff
lots of friends
healthy places -
outdoors/fruit
Nice/helpful place
resources to
support learning
don't know
Manners/politeness
subject specific
comments
not overcrowded
gives rewards
food
rules
high expectations
Count by school 1 (N=5)
Count by school 2 (N=5)
Count by school 3 (N=7)
Count by school 4 (N=7)
Figure 40: What pupils say they do not like about school (by school) 
*
accidents (falling
over)
bullies/being bullied
older kids
falling out/social
trouble
rain/weather
boredom
maths
getting in troublenoise
teasing
bad behaviour
sitting still
settling in (FS)
not having time to
complete work
being scared/lacking
confidence
Count by school 1 (N=5)
Count by school 2 (N=5)
Count by school 3 (N=7)
Count by school 4 (N=7)
Table 15: Examples of quality (staff by school) 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
witnessing impact, change or 
engagement 6 2 10 0 18 
displays 4 4 2 0 10 
teamwork/shared goals 1 3 0 0 4 
A particular approach 0 0 0 4 4 
something that is seen not written 1 0 0 2 3 
imaginative lessons/pride 1 1 1 0 3 
 feel 0 3 0 0 3 
behaviour for learning 0 1 2 0 3 
school openness/confidence 2 0 0 0 2 
outdoor learning 0 0 1 1 2 
Figure 41: Examples of quality (staff by school) 
*
witnessing impact,
change or
engagement
displays
teamwork/shared
goals
A particular approach
something that is
seen not written
imaginative
lessons/pride
 feel
behaviour for
learning
school
openness/confidence
outdoor learning
Count by school 1 (N=17)
Count by school 2 (N=12)
Count by school 3 (N=11)
Count by school 4 (N=5)
Figure 42: Purpose of Education (staff by school) 
*
independence/cont
rol/agency
knowledge (inc
basics)
social skills
society/citizenshipfor the future
reach potential
for ed beyond
primary
Count by school 1 (N=17)
Count by school 2 (N=12)
Count by school 3 (N=11)
Count by school 4 (N=5)
Figure 43: Like (pupils by school) 
*
friends
playtime/break
time/lunchtime
lunch/food
subjects - literacy
Subjects -
maths/numeracy
subject -
drawing/art
outside
equipment/climbing
frames
teachers
Count by school 1 (N=5)
Count by school 2 (N=5)
Count by school 3 (N=7)
Count by school 4 (N=7)
Figure 44: Ideas and influences (staff by school) 
*
 
professional
experience
interacting/talking
own educational
experience
me - reflection
observing
others/being
observed
background/family
reading
(educational)
studying
(current/ongoing)
studying (prior, ITT)
links with other
schools
Count by school 1 (N=17)
Count by school 2 (N=12)
Count by school 3 (N=11)
Count by school 4 (N=5)
Table 16: A good teacher (staff by school) 
 
Count by school 
Total count 
(N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
reflective 5 6 3 2 16 
flexible/adaptable 1 2 5 1 9 
put pupils first 4 1 1 3 9 
is about relationships  3 0 5 1 9 
passion/love of teaching 1 2 2 3 8 
hardworking 2 1 2 2 7 
learners 0 5 0 2 7 
innovative/creative 3 0 4 0 7 
good at everything 3 0 1 2 6 
pedagogically skilled 3 1 0 2 6 
interesting lessons 1 1 4 0 6 
good team worker 0 3 3 0 6 
 
Figure 45: A good teacher (staff by school) 
*
reflective
flexible/adaptable
put pupils first
is about
relationships
passion/love of
teaching
hardworking
learners
innovative/creative
good at everything
pedagogically
skilled
interesting lessons
good team worker
Count by school 1 (N=17)
Count by school 2 (N=12)
Count by school 3 (N=11)
Count by school 4 (N=5)



et al et al

Table 17: Phase 2 case studies 
Case study no. School Year group 
1 3 3 
2 1 5 
3 2 FS 
4 3 6 

Tom and Mrs Alyson 
Tom is ‘a good pupil’  
‘He’s a very bright and happy boy and I would say the class bounced off him.  And 
they aspire to be like him as well.  There’s a core of boys who are very bright as 
well as Tom but they know they’re not quite Tom and they do aspire to be like him.  
But actually I think it’s helping them, you know, it’s helping them with their 
learning, so they are very competitive with their team points, comments in books, 
things like that’.[INT] 
‘He often comes up with his own ideas that helps the lesson flow, I mean lots of 
them do, but, you know, Tom always seems to be very willing and he loves to learn 
– he’s very exciting and excited too. [...] He really just helps to bounce things 
along, you know, also children tend to bounce off him as well.  He’ll come up with 
an idea, his hand is always up’.[INT] 
The challenges of Mrs Alyson’s class 
 ‘And then in literacy today, I was a little bit worried about teaching them about 
subordinate clauses, I thought that might be step too far but a lot of them are ready 
to do that now, they’re ready to move on and there’s quite a few of them that are 
using compound sentences anyway when they write so I personally felt with the 
visual slips of paper that they understood that and they grasped that.  Even David 
who’s my poorest... you know... grasped that straight away and again Tom, very on 
the ball, understood straight away and I could see that the children were bouncing 
off Tom again. He seems to be the leader who comes out with the answers and then 
there seems to be this sort of ripple effect, and they’re thinking “oh yes!”.’[INT] 
‘I don’t have any TA support in the afternoons so the class have had to get used to 
me.  It’s meant I’ve had to spend a lot of time with David and Liam who are the 
poorer ones in the classroom and that has proved to be quite difficult because it 
means I can’t get round the rest of the class so it’s me trusting them to work 
independently.  So I’ll put them in mixed ability pairs, so the more able child will 
help the other child’.[INT] 
The importance of interaction 
 

A comment on quality  
 good

Julie and Mrs Connor 
‘I love working by myself when it’s all quiet because people can talk a lot in the 
class. [...] I sit next to the biggest chatter in the class, she talks about anything.  It’s 
good because she’s my best friend and it’s annoying because she talks lots and 
goes “Julie, what’s this because I wasn’t listening?” and I have to stop my work to 
help her’. [INT] 
‘I think everything is OK.  She’s tried a lot to help me cos my hearing is... it’s quite 
bad. That’s why I’m on the table that I’m comfortable with hearing. And she helps 
me with things I have, like, I have to go to my therapist sometimes and she 
understands.  Yeah, so she helps me with my things.’  [INT] 
Julie and her social experience of the classroom and of learning 


The absence of interaction between Mrs Connor and Julie 
The impact of the outside world 
A comment on quality 
 
Mrs Forester and Joe 
Teachers were doing their research on their pupils 
‘We always knew from the very first time we met Joe that he had a lot of potential.  
He’d been to University Nursery but it was quite... very play-based.  They didn’t do 
very many structured activities.  So we knew then, just from talking to him really, 
and from going to his house, we knew he was quite a vocal boy, very good at 
communicating and he had an awful lot of potential.’[INT] 
‘You have to get the first three weeks right.  We do home visits so it’s making that 
connection with parents and gaining their trust and hopefully that infiltrates down 
through the children.  And into Reception and KS1 – we try to continue those 
fantastic relationships that are engendered in Nursery and communication is very 
key here I think, and its why this school is so successful I think.’. [INT] 
‘Doing the home visits gives a really deep understanding of where they’ve come 
from.  A lot of home visits we were seeing enormous tellies but not one toy and that 
breaks your heart a bit but that’s what they are doing and they come into this 
environment.... We’ve got one little boy, he’s never seen toys, I’m sure he hasn’t, 
he’s like a little sheep and he follows the adults around but we’re beginning to see 
he’s making progress but its taken since September and its only just now that you 
can see him begin to play.  And that’s special that is.’[INT] 
‘So we built up a relationship with him and a reward relationship to get him in, 
[...]. We had to build the relationship that way, trust, before we even got to the 
academic side of things because he needed to know that school was a good place to 
be and then we’ve taken it from there’. [INT] 
 
‘We’ve noticed over the years that [boys] don’t seem to flourish with imaginative 
writing so for writing things we try to keep it a bit more factual based. We did a big 
project on the Gruffalo and [they] planned a menu for the Gruffalo and those sorts 
of things so we try to target it more towards boys’ interests.’  [INT] 
 
‘It’s interesting that the curriculum is targeted towards girls successes – you know 
are that girls are more interested in and I suppose the benefit of early years is that 
we have the outdoors time and the boys seem to need that more – there are girls 
that do but the boys learn more outside and you can do the writing and the reading 
outside and they seem to respond better to that than they do the reading and 
writing we do in the class’. [INT] 
. 
‘It’s made me very reflective, the whole of the MA.  It’s made me think very 
carefully about what I do and how I approach it and my dissertation title – 
that’s come from things I’ve seen, that’s come from school and things I’ve picked 
up. I don’t think that being a summer born influences that much, people’s attitudes 
can influence... you could be written off right from the beginning just because 
you’re summer born and I don’t think they should be.’ [INT] 
Time to talk: reflection and socialising 
 
Staying safe 
 
Joe: ‘[He] bumped his head and feels sick.’ 
Boy: ‘I cut my finger.’ 
Boy: ‘[He] wasn’t playing with me.’ 
Girl: ‘I hurt my ears.’ 
Boy: ‘I hurt my finger.’ 
Rules and security 
Boy: ‘Are you playing a game?’ 
Joe: ‘Yeah, “Jack in the box”.’ 
Boy 2: ‘No. “What’s in the box?”’ 
 Joe: ‘No peaking! It’s the wrong way round. No peaking!’ 
Joe: ‘Is that the rules?’ 
Boy: ‘No’ 
Joe: ‘We can’t make our own rules.’ 
‘Oh he’s very good at the rules.  He likes structure and he likes... he’s got a very set 
way of... you know if you are playing a game he likes to have a set of rules.  You 
know if you are playing a game this is what you do and there are appropriate codes 
of behaviour that he has realised are important to getting on with people.  Perhaps 
if you don’t stick to the rules then things go a bit awry and perhaps that’s when 
people fall out  and I think he likes the safety of it...’ [INT] 
‘I think sometimes I do it and I don’t know. It’s a subconscious thing, I don’t know, 
I just do it... When they come out to the front it is quite daunting for them and some 
children don’t like it, they would never do it.  You don’t want to put people off for 
later on in school so I always try and make sure it’s secure and happy – a positive 
thing’.  [INT] 
A comment on quality  
 

Lucy and Mrs Dean 
‘[This class] has been the worst hit.  Last year’s weren’t so hit quite as much 
because apparently they had different teachers earlier on but this year’s class is 
one of the two years which were particularly badly hit.  Some of my children are 
supposed to make 4 sub-levels progress this year when the average is two, and they 
are not bright’. [INT]
‘It’s my style. I can’t do grown-up teacher – what you see is what you get.  I think 
that for the children seeing me get things wrong, or them pulling me up on things 
I’ve got wrong – sometimes it’s deliberate, quite often I just get things wrong.  I 
think when you were in I spelt “there” wrong and someone pulled me up on it.  
They need to have the confidence that they can do that and they also then get the 
confidence that it’s actually OK to have a go and get it wrong.  So the whole thing 
is about honesty, it’s just the sort of relationship I need to have, it’s very 
important.’[INT] 

The outside world makes its presence felt 
‘It’s difficult at the moment, we now have... pressure isn’t quite fair because it 
sounds stronger than it is, but a desire from above to try and reach some Level 6s 
because they are now published this year whereas in the past they haven’t been.  I 
think more an “aspiration” would be fairer than “pressure” to be honest’. [INT] 
‘Sometimes she’ll give you like a Level 5 piece of work and she’ll assess you on 
that and then tell you how well you are doing.  And sometimes we get Level 6 work 
and that really pushes us and, which is good because we need stretching.’ [INT] 
‘I do have parents that push me to do my best so they’re always, like, “Oh have you 
done your homework? You should have done it by now.”, and they always mark my 
work, like, at home, so if I do something that they think I could have done better 
I’ll, like, re-do it and so that helps to have supporting parents.’ [INT] 
Teaching ‘two groups’ with no TA 
‘Very occasionally I take them on their own at the moment because I haven’t got a 
TA, I mean there’s only 15 children which is wonderful, but I still don’t have... 
what I’m trying to do is squeeze in a bit each morning with individuals but I’m not 
doing enough of it for where Lucy is now.  She does need more of that when I get 
[my TA] back’. [INT] 
‘Basically you’ve got quite a weak Level 3 style writing group and you’ve got a 
high 4 to 5 writing group and there’s not a lot in between.  This morning’s lesson, 
which really focused on the top group, because of what they need to do, whilst 
trying to pull out some of the language and thought for the bottom group – it didn’t 
work. [INT]
Making the best of it: contingency and planning 
‘I spend hours making it so now and again I actually check what I was going to do 
and think, “oh that would have been clever, pity I didn’t do it”.  But yesterday was 
a complete about-face for the simple reasons they hadn’t got something 
fundamental – they hadn’t remembered’  [INT] 
‘If there is no planning there is no thought [...], [but] you also have to have 
ongoing assessment not just “when I finish this I’m just going to carry on because 
it’s in my plan “...if they’re really running with it I may carry it on so it may be the 
lesson I plan but the lesson I planned for the next day.’ [INT] 
A comment on quality 
 
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Table 18: Research intentions and data 
Research intention Data 
Challenging how the concept of quality is defined and 
understood in relation to primary education in England 
All – considered in Chapters 6 
and 7 
Exploring the way that the concept of quality has been 
understood and defined in text 
 Chapter 2 – literature review 
Exploring the concept of quality in primary education  
through talk  by collating participant views on quality  
Chapter 4 – reporting of 
interview data  
Observing and interpreting the interactions and 
enactments of a subset of participants (interaction) 
Chapter 5 – reporting of 
observation and pre-and post- 
observation interview data 
Critically considering the connection between the work of 
research-engaged schools and  an alternative approach to 
defining quality that has been proposed but ignored in the 
literature  
Comparative analysis of all data 
(described above) from school 1 
and 3 compared with that from 
school 2 and 4 
values, responsibility, business 
levels 
et al.


Figure 46: How staff defined quality
 
values; educational 
provision, teaching and 
pedagogy; educational 
structures; ways of behaving 
striving for the best; 
externally imposed 
standards; exciting 
enrichment opportunities; 
being reflective  
Figure 47: What pupils said they liked about school
 
 
 
 
Figure 48: How pupils described a perfect school
 
educational provision; 
social aspects of schooling; 
care and well being; 
resources 
friends; playtimes; lunch or 
food; subjects - literacy 
and numeracy 
environment and resources; 
people/interactions; 
activities (specific) 
fantasy items; no bad 
children; unlimited 
resources; no change (my 
school) 
do not like: 
accidents; bullies; 
older children; 
falling out and 
social issues 

Table 19: Purpose – compared 
Literature Staff (Chp4) Pupils (Chp4) Enactment (Chp5) 
 
Individual, societal, economic 
and democratic purposes 
compete or complement  
Independence Learning 
Teachers 
emphasised the 
importance of 
conformist 
behaviours and 
social conduct 
 
Pupils emphasised 
the next phase of 
education or the 
mastery of 
knowledge or levels 
 
Functional or profound? 
(Campbell, 2008) 
Knowledge Jobs 
 
 
Flexibility and autonomy 
versus centralisation and 
standardisation (Shuayb & 
O'Donnell, 2008) 
Social skills Maths 
  Society/ citizenship Future 
  Future Next phase of education 
What is school 
for?’

Figure 49: Dominant conceptual framework revisited (values) 
Good values? 
Values (aim, 
purpose, goal) 
individual 
knowledge  
gain 
independent 
moral 
Sociological 
democracy 
social cohesion 
Market oreinted link to bus. inf. 

Figure 50: Alternative conceptual framework revisited (1)
 
Adult/child relationship central 
Activity more important than outcome 
Learning happens in social educational settings 
Accepting of unintentional consequences 
Requires unconventional view of aims 
Relentlessly critical 
responsibility
Table 20: The good pupil – compared 
Literature Staff (Chp4) 
Pupils 
(Chp4) Enactment (Chp5) 
Much of the literature 
does not consider 
pupils 
 
Much wider than just 
'good' - schooling is 
difficult for pupils to 
navigate 
Eager and curious Not violent 
Engaged, responsive, 
bright, willing, team player, 
helpful, happy, loves to 
learn, a role model, 
contributes ideas, useful, 
predictable, reliable, able, 
used as pedagogical prop 
Good and bad No such thing Kind 
Good pupils are 
deserving - but bad 
pupils are problematic 
  
Good listener Friendly Creates a 'bad' pupil 
Outgoing/confident Nice ideas of good and bad 'stick' 
What kind of pupil is easy to teach
‘[...] wants to learn, wants to achieve, maybe has goals in mind (but obviously the 
teacher helps with that) but they want achieve the goals themselves.  That reflects 
on their own learning so they can say I’ve learnt this or I want to learn this... that 
think about or talk about what they learn - so to be able to verbalise everything 
they are doing.  Someone who is self-motivated, someone who can adapt to work in 
teams, partners, individually so they get the most out of their learning, someone 
that asks questions’.   
 
‘Primary children relish learning independently and co-operatively; they love to be 
challenged and engaged in practical activities; they delight in the wealth of 
opportunities for understanding more about the world; and they readily empathise 
with others through working together and through experiences in the arts, 
literature, religious education and much else.’(ibid. ) 
et al.

Table 21: A good teacher – compared 
Literature Staff (Chp4) Pupils (Chp4) Enactment (Chp5) 
literature describes 
either teachers as the 
most central element 
of quality or as not 
good enough 
Reflective Offers love, care and kindness Gets to know pupil 
Flexible/adaptable Fun/ entertaining 
Building trust and 
relationships - with 
pupils and family 
Puts pupils first Structures support within lessons Reflective 
Thinks teaching is 
about 
relationships 
Does literacy 
activities 
Engages in discussions 
about learning 
    Being nice to pupils and caring for them 
    
Provides rules and 
codes and expectations 
et al
Table 22: A good school compared 
Literature Staff (Chp4) Pupils (Chp4) 
 
judged to be good (or not) in 
some official capacity 
Staff/teachers safe 
have good leadership leadership nice environments 
are held accountable vision/direction places of fun and play 
  staff, pupil, families are foundation 
there are teachers 
and staff 
  
organic places of 
change   

Figure 51: Dominant conceptual framework revisited (responsibility) 
Responsiblity 
Accountability Inspection 
Leadership 
Good/bad 
Linked to 
accountability 
Good/bad 
Schools 
Teachers 
Pupils 
Figure 52: Alternative conceptual framework revisited (2) 
responsibility
Adult/child relationship central 
Activity more important than outcome 
Learning happens in social educational settings 
Accepting of unintentional consequences 
Requires unconventional view of aims 
Relentlessly critical 

Figure 53: Dominant conceptual framework revisited (levels) 
Levels 
Absolute 
Excellence 
Transformative 
Definable 
Good 
Best 
Perfect 
Fit for purpose 
Figure 54: Alternative conceptual framework revisited (3)
 
transformational 
levels
Adult/child relationship central 
Activity more important than outcome 
Learning happens in social educational settings 
Accepting of unintentional consequences 
Requires unconventional view of aims 
Relentlessly critical 
et al.
et al.
Table 23: Influences – compared 
Literature Staff (Chp4) 
Business - ideas and language Professional experience 
Production - idea and language Interacting/talking 
Notions of good (and bad) Own educational experience 
  Me - reflection (personal) 

Figure 55: Dominant conceptual framework revisited (business influences) 
Business 
influences 
consistency 
uniformity 
mass reach 
measurable 
benchmarks 
standards 
effective 
ibid.
is
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What is good about your school, your teachers and your education? 
Research information sheet for parents of pupils - Phase 1 
Study title:  How is 'quality' in education defined in talk, text and interaction, particularly by 
pupils and teachers in primary schools? 

Research Information Sheet for Governors & Staff - Phase 1 
Study title: How is 'quality' in education defined in talk, text and interaction, particularly by 
pupils and teachers in primary schools? 





Information to share before start of interview: 
 Who I am and where I’m from 
 This phase of the research: 
o Interested in word quality and what it means to you 
o What will happen in the interview 
 Your opinions as to what quality means 
 Some questions for us to discuss – no right or wrong answers 
o Observations to accompany – purpose to try and capture how quality is discussed 
more naturally by staff.   
o Collecting documents that school produces as well to see if/how quality is defined 
within them 
 Confidentiality and anonymity (inc. limits to confidentiality because small study) 
 Recording for notes taking purposes 
 Check consent; Any questions and how to contact me 
 Thank you for taking part 
 
School name  
Participant’s name  
Role/s and responsibility 
within school 
 
 
A: Background 
 How long have you been a teacher? 
 How long have you worked at this school?   
 Have you ever worked at any other schools? 
 Are there any documents that your school has that address ‘quality’ – could I have a copy? 
 
B: Quality 
 What makes a good school? What makes a bad school? (e.g. facilities, location, catchment, 
teachers, management/leadership) 
 What makes a good teacher? (e.g. experience, training, personal qualities) 
 What makes a good pupil? (e.g. attitude, ability) 
 What do you think quality means? What do you think quality should mean?  Are these the 
same? 
 Can you give me some examples of things that represent quality in your experience? 
(examples from your experience) 
 What does quality look like in your school context?  
 How do you think quality is defined in your school?  
 Is it the same as your own definition of quality? 
 Where do you think your ideas about this come from? [What has influenced you answer?  
 Are there any documents (policy, guidance, other) that have influenced your views on what 
quality is?] 
 
 
Information to share before start of interview: 
 Who I am and where I’m from  
 I’m trying to find out what pupils like you think is good about school 
o I’d like to ask you some questions about this, there are no wrong answers, I would like 
to know what you think.  
o I might also listen to you and your friends in the playground later to see if you talk 
about what makes school good with your friends.    
 I won’t talk to anyone else about what we say here – I will write about the conversation we 
have but I won’t tell anyone who said what.  But it might be possible for some people to guess 
because there are not that many people taking part. 
 I’d like to record what we say using this machine (show recording device).  This helps me to 
remember everything later on.   
 Is that ok with you?  Are you happy to take part today?   
 Would you like to ask any questions?  If you want to ask any questions later you can ask your 
teacher or your parent/carer to pass on a message to me. 
 Thank you for taking part 
 
School name  
Participant’s names  
Ages  
Year group/s  
 
1. Have you only ever been to this school? (Have you been to any other schools before this 
one?) 
2. Do you like school? 
3. What do you like at school? Why? (Examples) 
4. Why is school important? (Purpose) Where do these ideas come from? (Are they your ideas?) 
5. What makes a good school 
6. What makes a bad school 
7. What makes a good teacher? 
8. What makes a bad teacher? 
9. What makes a good pupil? 
10. What makes a bad pupil? 
11. Can you describe a perfect school? Use your imagination? 
12. What would it be like to be a pupil at this perfect school? 
Research information sheet for pupils 
Phase 2 
 
Research information sheet for parents of pupils - Phase 2 
 

Research Information Sheet for teachers -Phase 2 
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Questions for interview 1 (pre-observation interview) 
 
 
 
 
 
 
 
Observation information 
 
 
 
Draft questions for interview 2 (post-observation) 
 
 
 
Code 
Count by school 
Total count (N=45)  1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
staff/teachers 10 4 2 1 17 
leadership 5 3 4 3 15 
Vision/direction 0 3 11 1 15 
staff/pupil/families are foundation 5 4 2 3 14 
organic - constant change 4 2 3 4 13 
team work 2 2 8 0 12 
happy place (staff/pupils) 4 4 0 1 9 
is reflected in the ethos 1 2 2 1 6 
environment 1 3 1 0 5 
high expectation 4 0 1 0 5 
safe places 1 2 0 1 4 
enrichment opportunities 4 0 0 0 4 
exciting curriculum 1 3 0 0 4 
Successful (attainment/outcomes) 3 1 0 0 4 
community support is valued 3 0 0 0 3 
equality in challenge (for all) 3 0 0 0 3 
communication 1 0 2 0 3 
children are heart of the school 0 1 0 1 2 
good behaviour 1 0 1 0 2 
whole school approach 0 0 0 1 1 
consistency 1 0 0 0 1 
busy 1 0 0 0 1 
critically reflective 1 0 0 0 1 
low teacher and pupil mobility 0 1 0 0 1 
moral purpose 0 1 0 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
reflective 5 6 3 2 16 
flexible/adaptable 1 2 5 1 9 
put pupils first 4 1 1 3 9 
is about relationships  3 0 5 1 9 
passion/love of teaching 1 2 2 3 8 
hardworking 2 1 2 2 7 
learners 0 5 0 2 7 
innovative/creative 3 0 4 0 7 
good at everything 3 0 1 2 6 
pedagogically skilled 3 1 0 2 6 
interesting lessons 1 1 4 0 6 
good team worker 0 3 3 0 6 
authenticity (being yourself) 0 0 1 4 5 
fun 3 0 1 1 5 
offer challenge 0 2 2 1 5 
knows kids 0 3 0 2 5 
in control/class management 3 1 0 0 4 
has good subject knowledge 0 1 3 0 4 
care/wellbeing of  2 0 0 1 3 
consistent 3 0 0 0 3 
planning 2 1 0 0 3 
has high expectations 0 0 3 0 3 
trained 1 1 0 0 2 
listener 0 1 1 0 2 
clear 1 0 0 0 1 
confident 0 0 1 0 1 
patient 0 0 1 0 1 
is a leader 0 0 1 0 1 
encourages independence 0 1 0 0 1 
communication 0 1 0 0 1 
nice/approachable/friendly 0 1 0 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
eager/curious 13 7 7 4 31 
no such thing: all great 6 5 2 2 15 
no such thing: teachers’ responsibility 7 4 4 0 15 
good listener 4 4 4 0 12 
outgoing/confident 3 4 0 4 11 
tries hard 6 0 2 0 8 
challenge teacher 0 0 3 4 7 
safe and secure 5 0 0 1 6 
take ownership/independent 1 0 0 4 5 
good socially 1 1 2 0 4 
well behaved 1 1 2 0 4 
have ideas 0 0 0 3 3 
ready/pre-school 0 0 0 2 2 
reflective 1 0 1 0 2 
happy 1 0 1 0 2 
resilient 0 0 2 0 2 
depends on home life 0 2 0 0 2 
works with teacher 0 0 0 1 1 
offers behavioural challenge 0 0 0 1 1 
takes risks 1 0 0 0 1 
adaptive/flexible 1 0 0 0 1 
leadership 1 0 0 0 1 
Code 
 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
striving for the best 11 8 6 2 27 
an external standard/Ofsted 12 2 8 2 24 
exiting enrichment opportunities 9 5 5 2 21 
being reflective 8 4 3 4 19 
good teaching/staff 4 7 6 0 17 
using data/targets 3 2 6 2 13 
high expectations/pride 7 2 2 0 11 
difficult/unobtainable 4 2 3 2 11 
leadership 5 0 6 0 11 
relevance 3 5 1 2 11 
more than just attainment 6 3 1 0 10 
 we don't use the word 'quality' 8 0 2 0 10 
communication 4 2 1 2 9 
the union of school/pupils/parents 0 7 0 1 8 
Considerate of individuals 0 4 3 0 7 
about nurturing aspiration/ambition 3 0 3 0 6 
consistency/stability 3 1 0 2 6 
pupil engagement 3 0 3 0 6 
manners/consideration/behaviour 1 3 2 0 6 
 goals 0 0 6 0 6 
work ethic/commitment 2 2 1 0 5 
innovation/creativity 0 5 0 0 5 
school doing research 0 3 0 2 5 
AfL 3 1 0 0 4 
basic skills/'must do's' 0 4 0 0 4 
logical connections between years 0 2 0 2 4 
about constant change 0 2 1 0 3 
pupil challenge 1 0 2 0 3 
coaching/mentoring 3 0 0 0 3 
care and academic focus 3 0 0 0 3 
environment/resources 0 2 1 0 3 
confidence 0 2 0 1 3 
safety/security 0 3 0 0 3 
a happy place 0 3 0 0 3 
pupil leadership 2 0 0 0 2 
equality of opportunity for pupils 1 0 0 1 2 
personal appearance of Ts and Ps 1 0 0 1 2 
planning 2 0 0 0 2 
subject knowledge 1 0 1 0 2 
being a model learner 1 0 0 1 2 
pupil voice 1 0 0 1 2 
considerate of child experience 0 2 0 0 2 
modelling 1 0 0 0 1 
CPD 1 0 0 0 1 
listening 1 0 0 0 1 
pupil/teacher interaction 0 1 0 0 1 
 visible to pupils 0 0 1 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
witnessing impact, change or engagement 6 2 10 0 18 
displays 4 4 2 0 10 
teamwork/shared goals 1 3 0 0 4 
a particular approach 0 0 0 4 4 
something that is seen not written 1 0 0 2 3 
imaginative lessons/pride 1 1 1 0 3 
 feel 0 3 0 0 3 
behaviour for learning 0 1 2 0 3 
school openness/confidence 2 0 0 0 2 
outdoor learning 0 0 1 1 2 
teacher openness/confidence 1 0 0 0 1 
praise 1 0 0 0 1 
whole school activities 1 0 0 0 1 
freedom to be creative 1 0 0 0 1 
evidence of influencing others 0 1 0 0 1 
not always knowing/learning  0 1 0 0 1 
pedagogic exploration 0 1 0 0 1 
safeguarding practices evident 0 1 0 0 1 
leadership 0 0 1 0 1 
pupils feeling progress 0 0 1 0 1 
curriculum 0 0 1 0 1 
trips 0 0 1 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
teamwork 7 8 10 0 25 
reflection 3 0 1 4 8 
visiting other schools/networking 4 0 1 3 8 
listening/sharing 3 0 0 3 6 
resources/money 3 1 2 0 6 
leadership/head 2 1 2 0 5 
coaching/mentoring 4 0 0 0 4 
faith/trust 0 2 0 2 4 
common goals 1 0 1 0 2 
training (informal and formal) 1 1 0 0 2 
curriculum 1 1 0 0 2 
structure/quality indicators 0 2 0 0 2 
governors 1 0 0 0 1 
time to plan 1 0 0 0 1 
observations and feedback 1 0 0 0 1 
fluid approach 0 1 0 0 1 
open staffroom 0 1 0 0 1 
communication 0 0 1 0 1 
parents 0 0 1 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
time 3 2 3 0 8 
behaviour 6 0 0 0 6 
confidence (teacher ability) 2 0 2 1 5 
money/resource 1 1 2 0 4 
teamwork (limits creativity) 3 0 0 0 3 
SATs pressure/A of L 1 1 0 1 3 
success (bigger= more problems) 0 2 0 0 2 
values/work ethics  1 0 1 0 2 
bad reputation of school 2 0 0 0 2 
family support 2 0     2 
outside definitions of 'good' 0 0 1 0 1 
demanding progress/challenge 0 0 1 0 1 
subject knowledge 0 0 1 0 1 
being new 0 1 0 0 1 
quality unachievable 0 1 0 0 1 
capacity (success mean absent Ts) 0 1 0 0 1 
incomparable ways of working  1 0 0 0 1 
paper work 1 0 0 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
professional experience 5 3 7 3 18 
interacting/talking 5 0 4 2 11 
own educational experience 6 3 0 2 11 
me - reflection 5 0 4 0 9 
observing others/being observed 3 2 2 0 7 
background/family 6 1 0 0 7 
reading (educational) 2 1 1 2 6 
studying (current/ongoing) 2 0 2 1 5 
studying (prior, ITT) 4 0 1 0 5 
links with other schools 1 2 0 2 5 
me - ideas 1 1 0 2 4 
being a parent 1 1 1 1 4 
reading (non-educational) 1 0 0 2 3 
the pupils 1 1 1 0 3 
me - interests 1 0 0 1 2 
inspirational teachers 1 1 0 0 2 
working in a learning environment 0 0 2 0 2 
from parents 0 0 1 0 1 
education is transformative 0 0 1 0 1 
from head 0 0 1 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
 more attainment focused 6 3 3 4 16 
yes, the same 3 1 3 3 10 
assessment focused 5 3 0 0 8 
statistical 0 4 1 0 5 
not about progress 0 1 3 0 4 
different but necessary 0 4 0 0 4 
no, different 0 0 4 0 4 
not practical/real 1 0 2 0 3 
hope it is more than official version 2 0 0 0 2 
politically driven 2 0 0 0 2 
narrow (academic interest) 0 2 0 0 2 
they don't know about school 0 0 1 1 2 
favour breadth over depth 1 0 0 0 1 
don't know 1 0 0 0 1 
official version improving 0 0 1 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
my own more complex 5 0 7 1 13 
yes, the same 3 0 4 3 10 
pupils don't know 2 0 4 1 7 
mine more academic 2 3 0 0 5 
we teach them what it means 3 0 1 0 4 
pupils opinionated 2 0 0 0 2 
age dependent (older more likely) 0 0 2 0 2 
staff don't know 0 1 0 0 1 
Code 
Count by school 
Total count (N=45) 1 
(N=17) 
2 
(N=12) 
3 
(N=11) 
4 
(N=5) 
independence/control/agency 8 2 5 0 15 
knowledge (inc basics) 2 2 10 0 14 
social skills 4 1 5 0 10 
society/citizenship 3 2 3 0 8 
for the future 7 0 0 0 7 
reach potential 2 0 4 0 6 
for education beyond primary 1 2 3 0 6 
to teach relevant things 3 1 1 0 5 
instil curiosity 0 0 3 1 4 
jobs/work 3 0 0 0 3 
moral character 0 2 1 0 3 
fun/enjoyment 0 3 0 0 3 
a good start in life 0 2 0 0 2 
dev whole child 0 0 2 0 2 
biological need 1 0 0 0 1 
instil ambition 1 0 0 0 1 
shared learning journeys 0 0 0 1 1 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3  
(N=7) 
4  
(N=7) 
safety (personal/bullying) 5 4 0 4 13 
nice environment/building 3 3 2 1 9 
playing/fun 3 1 2 2 8 
teachers/staff 3 1 2 1 7 
lots of friends 1 1 2 2 6 
healthy places - outdoors/fruit 0 0 2 3 5 
Nice/helpful place 3 2 0 0 5 
resources to support learning 1 0 2 1 4 
don't know 0 0 3 1 4 
Manners/politeness 1 0 2 0 3 
subject specific  comments 0 2 1 0 3 
not overcrowded 1 0 0 1 2 
gives rewards 2 0 0 0 2 
food 1 0 1 0 2 
rules 0 2 0 0 2 
high expectations 0 0 2 0 2 
interesting lessons 1 0 0 0 1 
time to finish work 1 0 0 0 1 
trips 0 0 1 0 1 
big 0 0 0 1 1 
days off 0 0 0 1 1 
telephones 0 0 0 1 1 
has a headteacher 0 0 1 0 1 
grass 0 0 0 1 1 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3  
(N=7) 
4  
(N=7) 
offers love, care, kindness 3 4 4 4 15 
provides fun/entertainment 2 2 3 3 10 
structures support  within lessons 1 1 3 2 7 
reading/writing/stories 0 1 1 4 6 
strict 1 1 2 1 5 
interesting work/topics 1 3 0 0 4 
has nice voice (no shouting) 2 1 0 1 4 
looks nice (hair, clothes) 1 0 2 1 4 
gives praise/rewards 0 1 2 1 4 
art/creative work 0 1 2 1 4 
clever/good subject knowledge 1 0 1 1 3 
offering intellectual challenge 1 0 1 1 3 
allows play in class 1 0 0 2 3 
ICT/VLE 1 1 0 1 3 
imaginative/creative 1 0 2 0 3 
act as referee in disputes 0 2 0 1 3 
knows me 0 1 0 1 2 
helpful 0 0 1 1 2 
patient 0 0 1 1 2 
happy 0 1 0 0 1 
female 0 0 0 1 1 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3 
(N=7) 
4 
 (N=7) 
not violent 2 5 2 3 12 
kind 2 1 6 0 9 
friendly 2 1 3 2 8 
nice 2 0 3 2 7 
rule abiding 2 2 1 1 6 
sensible 3 0 3 0 6 
helpful 1 0 1 2 4 
not mean/doesn't bully 2 0 0 2 4 
quiet 1 1 1 0 3 
open/honest 1 0 0 1 2 
happy 0 1 1 0 2 
listens 0 0 2 0 2 
caring 1 0 0 0 1 
polite 1 0 0 0 1 
eager/curious 0 0 1 0 1 
popular 0 0 1 0 1 
beautiful 0 0 0 1 1 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3  
(N=7) 
4  
(N=7) 
friends 5 4 3 5 17 
playtime/break time/lunchtime 3 4 1 3 11 
lunch/food 3 3 3 2 11 
subjects - literacy 4 2 5 0 11 
Subjects - maths/numeracy 3 1 4 2 10 
subject - drawing/art 1 3 2 4 10 
outside equipment/climbing frames 1 3 1 4 9 
teachers 1 2 2 3 8 
subjects - PE/sport 3 1 3 0 7 
learning new things 1 1 2 2 6 
consistency - friends I already knew 2 2 0 2 6 
toys 1 1 1 2 5 
playing 1 1 2 1 5 
fun 1 2 1 1 5 
singing/music 3 0 0 2 5 
computers/ICT 1 2 0 2 5 
academic progression 1 0 3 1 5 
consistency - siblings at school 1 2 1 1 5 
games in lessons 1 0 1 2 4 
building 0 3 0 1 4 
subject - science 1 1 1 0 3 
afterschool/breakfast clubs 1 2 0 0 3 
makes me happy 1 1 0 0 2 
circle time 1 0 1 0 2 
stories 1 0 0 1 2 
guided reading 1 0 0 1 2 
subject - drama 0 0 0 2 2 
consistency - toys that I have at home 0 0 0 2 2 
swimming 0 2 0 0 2 
fresh air/outdoors 1 0  0  0  1 
TV 1 0 0 0 1 
better than home 1 0 0 0 1 
subject - history 1 0 0 0 1 
IPC/curriculum, 1 0 0 0 1 
homework 0 0 1 0 1 
working in groups 0 0 0 1 1 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3  
(N=7) 
4  
(N=7) 
accidents (falling over) 2 5 1 3 11 
bullies/being bullied 2 2 1 3 8 
older kids 1 2 0 2 5 
falling out/social trouble 1 0 1 2 4 
rain/weather 1 0 1 1 3 
boredom 2 0 0 1 3 
maths 1 1 0 0 2 
getting in trouble 0 0 0 2 2 
noise 1 0 0 0 1 
teasing 1 0 0 0 1 
bad behaviour 1 0 0 0 1 
sitting still 0 1 0 0 1 
settling in (FS) 0 1 0 0 1 
not having time to complete work 0 0 1 0 1 
being scared/lacking confidence 0 0 1 0 1 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3  
(N=7) 
4  
(N=7) 
shop/lollies/sweets/ice-cream 3 2 1 5 11 
no bad kids 2 2 2 2 8 
equipment unlimited 1 1 2 3 7 
this one/my school 2 2 1 0 5 
colour/decorations 3 1 0 0 4 
fun/happy 3 1 0 0 4 
nice teachers 1 1 2 0 4 
pupils in charge 0 1 2 1 4 
animals/pets 1 0 2 0 3 
full of friends 2 0 1 0 3 
new and shiny 2 1 0 0 3 
light/windows 2 1 0 0 3 
bigger 2 0 0 1 3 
longer breaks 1 0 1 1 3 
swimming pool 1 2 0 0 3 
never move school  again 1 0 0 1 2 
provides privacy - personal space 1 0 1 0 2 
stairs/elevators 2 0 0 0 2 
treats 1 0 1 0 2 
motivating 0 0 1 1 2 
cookers/cooking 0 0 1 1 2 
floating 1 0 0 0 1 
school you can be proud of 1 0 0 0 1 
money 1 0 0 0 1 
smaller 1 0 0 0 1 
indoor play area 1 0 0 0 1 
trips 1 0 0 0 1 
no uniform 0 1 0 0 1 
uniform 0 0 0 1 1 
calm and peaceful 0 1 0 0 1 
safe 0 1 0 0 1 
eager kids 0 0 1 0 1 
loads of sports 0 0 1 0 1 
home-like 0 0 0 1 1 
like foundation stage 0 0 0 1 1 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3  
(N=7) 
4  
(N=7) 
don't know 0 4 4 5 13 
teachers 1 0 1 1 3 
my own ideas 2 0 0 0 2 
mum/dad/parents 0 0 1 1 2 
Code 
Count by school 
Total count (N=24) 1  
(N=5) 
2  
(N=5) 
3  
(N=7) 
4  
(N=7) 
learning 2 2 3 5 12 
jobs 3 3 4 0 10 
maths 2 2 2 2 8 
future 3 3 0 1 7 
education beyond primary 3 0 1 1 5 
spelling/handwriting 1 1 0 3 5 
money/economic success 1 3 1 0 5 
being able to do things properly 0 1 2 2 5 
relevance/life skills 2 0 2 0 4 
reading/writing 0 2 0 2 4 
healthy living 0 2 1 0 3 
to be good/moral 0 3 0 0 3 
older kids look after younger ones 1 0 0 1 2 
transform your chances in life 0 2 0 0 2 
gives parents a break 1 0 0 0 1 
keeps us busy 0 1 0 0 1 
keeps us safe 0 1 0 0 1 
fun 0 0 0 1 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
staff/teachers 4 12 1 17 
leadership 4 10 1 15 
Vision/direction 2 12 1 15 
staff/pupil/families are foundation 3 8 3 14 
organic - constant change 4 9 0 13 
team work 0 11 1 12 
happy place (staff/pupils) 3 5 1 9 
is reflected in the ethos 0 6 0 6 
environment 1 4 0 5 
high expectation 2 3 0 5 
safe places 0 4 0 4 
enrichment opportunities 1 3 0 4 
exciting curriculum 0 4 0 4 
Successful (attainment/outcomes) 1 3 0 4 
community support is valued 0 3 0 3 
equality in challenge (for all) 0 3 0 3 
communication 0 2 1 3 
children are heart of the school 1 1 0 2 
good behaviour 1 0 1 2 
whole school approach 0 1 0 1 
consistency 0 0 1 1 
busy 0 1 0 1 
critically reflective 0 1 0 1 
low teacher and pupil mobility 1 0 0 1 
moral purpose 1 0 0 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
staff/teachers 4 12 1 17 
leadership 4 10 1 15 
Vision/direction 2 12 1 15 
staff/pupil/families are foundation 3 8 3 14 
organic - constant change 4 9 0 13 
team work 0 11 1 12 
happy place (staff/pupils) 3 5 1 9 
is reflected in the ethos 0 6 0 6 
environment 1 4 0 5 
high expectation 2 3 0 5 
safe places 0 4 0 4 
enrichment opportunities 1 3 0 4 
exciting curriculum 0 4 0 4 
Successful (attainment/outcomes) 1 3 0 4 
community support is valued 0 3 0 3 
equality in challenge (for all) 0 3 0 3 
communication 0 2 1 3 
children are heart of the school 1 1 0 2 
good behaviour 1 0 1 2 
whole school approach 0 1 0 1 
consistency 0 0 1 1 
busy 0 1 0 1 
critically reflective 0 1 0 1 
low teacher and pupil mobility 1 0 0 1 
moral purpose 1 0 0 1 
Code 
Count by group 
Total count (N=45)  
Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
eager/curious 7 21 3 31 
no such thing: all great 3 11 1 15 
no such thing: teachers’ responsibility 1 13 1 15 
good listener 2 7 3 12 
outgoing/confident 1 9 1 11 
tries hard 1 5 2 8 
challenge teacher 0 6 1 7 
safe and secure 1 5 0 6 
take ownership/independent 1 3 1 5 
good socially 1 1 2 4 
well behaved 3 1 0 4 
have ideas 1 2 0 3 
ready/pre-school 0 2 0 2 
reflective 1 1 0 2 
happy 1 1 0 2 
resilient 1 0 1 2 
depends on home life 2 0 0 2 
works with teacher 0 1 0 1 
offers behavioural challenge 1 0 0 1 
takes risks 1 0 0 1 
adaptive/flexible 0 1 0 1 
leadership 0 1 0 1 
Code 
Count by group 
Total count (N=45)  
Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
striving for the best 3 21 3 27 
an external standard/Ofsted 4 17 3 24 
exiting enrichment opportunities 2 19 0 21 
being reflective 1 18 0 19 
good teaching/staff 4 11 2 17 
using data/targets 1 11 1 13 
high expectations/pride 1 7 3 11 
difficult/unobtainable 2 9 0 11 
leadership 3 7 1 11 
relevance 2 9 0 11 
more than just attainment 2 6 2 10 
 we don't use the word 'quality' 0 9 1 10 
communication 1 8 0 9 
the union of school/pupils/parents 5 3 0 8 
Considerate of individuals 1 5 1 7 
about nurturing aspiration/ambition 1 5 0 6 
consistency/stability 0 4 2 6 
pupil engagement 2 4 0 6 
manners/consideration/behaviour 5 0 1 6 
 goals 0 6 0 6 
work ethic/commitment 1 4 0 5 
innovation/creativity 1 4 0 5 
school doing research 1 4 0 5 
AfL 0 4 0 4 
basic skills/'must do's' 2 2 0 4 
logical connections between years 0 4 0 4 
about constant change 0 3 0 3 
pupil challenge 1 2 0 3 
coaching/mentoring 1 2 0 3 
care and academic focus 3 0 0 3 
environment/resources 1 1 1 3 
confidence 0 3 0 3 
safety/security 0 3 0 3 
A happy place 0 3 0 3 
pupil leadership 0 2 0 2 
equality of opportunity for pupils 1 1 0 2 
personal appearance of Ts and Ps 0 2 0 2 
planning 0 2 0 2 
subject knowledge 0 2 0 2 
being a model learner 0 2 0 2 
pupil voice 1 1 0 2 
Considerate of child experience 1 1 0 2 
modelling 0 1 0 1 
CPD 1 0 0 1 
listening 0 1 0 1 
pupil/teacher interaction 0 1 0 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
teamwork 4 17 4 25 
reflection 1 6 1 8 
visiting other schools/networking 2 6 0 8 
listening/sharing 2 4 0 6 
resources/money 0 6 0 6 
leadership/head 1 2 2 5 
coaching/mentoring 0 4 0 4 
faith/trust 0 4 0 4 
time to plan 0 0 4 4 
common goals 1 0 1 2 
training (informal and formal 1 1 0 2 
curriculum 1  1 0 2 
structure/quality indicators 0 2 0 2 
governors 1 0 0 1 
observations and feedback 0 1 0 1 
fluid approach 0 1 0 1 
open staffroom 0 1 0 1 
communication 0 0 1 1 
parents 0 1 0 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
time 2 4 2 8 
behaviour 1 3 2 6 
confidence (teacher ability) 0 5 0 5 
money/resource 2 2 0 4 
teamwork (limits creativity) 0 2 1 3 
SATs pressure/A of L 0 3 0 3 
success (bigger= more problems) 0 2 0 2 
values/work ethics  1 1 0 2 
bad reputation of school 0 2 0 2 
family support 0 2 0 2 
outside definitions of 'good' 0 0 1 1 
demanding progress/challenge 0 0 1 1 
subject knowledge 0 1 0 1 
being new 0 1 0 1 
quality unachievable 0 1 0 1 
capacity (success mean absent Ts) 1 0 0 1 
incomparable ways of working  0 1 0 1 
paper work 0 0 1 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
witnessing impact, change or engagement 4 11 3 18 
displays 2 7 1 10 
teamwork/shared goals 1 3 0 4 
A particular approach 1 3 0 4 
something that is seen not written 0 2 1 3 
imaginative lessons/pride 0 3 0 3 
 feel 3 0 0 3 
behaviour for learning 1 2 0 3 
school openness/confidence 2 0 0 2 
outdoor learning 0 2 0 2 
teacher openness/confidence 1 0 0 1 
praise 0 0 1 1 
whole school activities 0 0 1 1 
freedom to be creative 0 1 0 1 
evidence of influencing others 0 1 0 1 
not always knowing/learning  0 1 0 1 
pedagogic exploration 0 1 0 1 
safeguarding practices evident 1 0 0 1 
leadership 0 1 0 1 
pupils feeling progress 0 1 0 1 
curriculum 0 1 0 1 
trips 0 1 0 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
professional experience 5 12 1 18 
interacting/talking 2 9 0 11 
own educational experience 1 9 1 11 
me - reflection 2 7 0 9 
observing others/being observed 0 7 0 7 
background/family 1 3 3 7 
reading (educational) 1 5 0 6 
studying (current/ongoing) 0 4 1 5 
studying (prior, ITT) 0 4 1 5 
links with other schools 1 3 1 5 
me - ideas 1 1 0 4 
being a parent 0 4 0 4 
reading (non-educational) 0 3 0 3 
the pupils 1 1 1 3 
me - interests 0 2 0 2 
inspirational teachers 0 2 0 2 
working in a learning environment 0 2 0 2 
from parents 0 1 0 1 
education is transformative 0 1 0 1 
from head 0 0 1 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
 more attainment focused 1 14 1 16 
yes, the same 2 8 0 10 
assessment focused 0 6 2 8 
statistical 2 3 0 5 
not about progress 2 2 0 4 
different but necessary 0 4 0 4 
no, different 0 4 0 4 
not practical/real 0 2 1 3 
hope it is more than official version 1 1 0 2 
politically driven 1 1 0 2 
narrow (academic interest) 2 0 0 2 
they don't know about school 1 0 1 2 
favour breadth over depth 0 1 0 1 
don't know 0 0 1 1 
official version improving 0 1 0 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
my own more complex 3 8 2 13 
yes, the same 1 9 0 10 
pupils don't know 0 6 1 7 
mine more academic 0 3 2 5 
we teach them what it means 0 4 0 4 
pupils opinionated 0 2 0 2 
age dependent (older more likely) 0 2 0 2 
staff don't know 0 0 1 1 
Code 
Count by group 
Total count (N=45)  Senior leaders Teachers TAs 
(N=9) (N=29) (N=7) 
independence/control/agency 2 13 0 15 
knowledge (inc basics) 5 7 2 14 
social skills 1 7 2 10 
society/citizenship 1 7 0 8 
for the future 2 4 1 7 
reach potential 2 3 1 6 
for ed beyond primary 1 3 2 6 
relevant 0 3 1 4 
instil curiosity 2 2 0 4 
jobs/work 0 1 2 3 
moral character 0 3 0 3 
fun/enjoyment 0 3 0 3 
a good start in life 1 1 0 2 
dev whole child 0 2 0 2 
biological need 0 0 1 1 
preparation for life - experience 0 0 1 1 
instil ambition 1 0 0 1 
shared learning journeys 0 1 0 1 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
safety (personal/bullying) 1 11 1 0 13 
nice environment/building 0 7 2 0 9 
playing/fun 2 4 1 1 8 
teachers/staff 0 4 3 0 7 
lots of friends 1 3 2 0 6 
healthy places - outdoors/fruit 1 3 1 0 5 
Nice/helpful place 1 3 0 1 5 
resources to support learning 0 3 1 0 4 
don't know 1 2 1 0 4 
Manners/politeness 1 2 0 0 3 
subject specific  comments 0 2 1 0 3 
not overcrowded 1 1 0 0 2 
gives rewards 0 2 0 0 2 
food 1 0 1 0 2 
rules 1 0 1 0 2 
high expectations 0 0 0 2 2 
interesting lessons 0 0 1 0 1 
time to finish work 0 1 0 0 1 
trips 0 0 1 0 1 
big 1 0 0 0 1 
days off 0 1 0 0 1 
telephones 0 1 0 0 1 
has a headteacher 0 0 0 1 1 
grass 0 1 0 0 1 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
offers love, care, kindness 3 9 1 2 15 
provides fun/entertainment 2 2 4 2 10 
structures support  within lessons 0 4 1 2 7 
reading/writing/stories 2 4 0 0 6 
strict 0 1 2 2 5 
interesting work/topics 0 4 0 0 4 
has nice voice (no shouting) 1 1 1 1 4 
looks nice (hair, clothes) 2 0 2 0 4 
gives praise/rewards 0 2 2 0 4 
art/creative work 0 4 0 0 4 
clever/good subject knowledge 1 0 2 0 3 
offering intellectual challenge 0 1 2 0 3 
allows play in class 0 3 0 0 3 
ICT/VLE 1 1 1 0 3 
imaginative/creative 0 2 1 0 3 
act as referee in disputes 0 3 0 0 3 
knows me 0 2 0 0 2 
helpful 1 1 0 0 2 
patient 0 0 0 2 2 
happy 0 1 0 0 1 
female 1 0 0 0 1 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
not violent 1 9 2 0 12 
kind 0 5 3 1 9 
friendly 1 6 0 1 8 
nice 1 3 3 0 7 
rule abiding 1 3 3 3 6 
sensible 0 4 1 1 6 
helpful 0 2 2 0 4 
not mean/doesn't bully 0 2 2 0 4 
quiet 0 3 0 0 3 
open/honest 0 2 0 0 2 
happy 0 2 0 0 2 
listens 0 1 1 0 2 
caring 0 0 1 0 1 
polite 0 1 0 0 1 
eager/curious 0 0 1 1 1 
popular 0 1 0 0 1 
beautiful 0 1 0 0 1 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
friends 3 8 4 2 17 
playtime/break time/lunchtime 1 8 2 0 11 
lunch/food 3 5 2 1 11 
subjects - literacy 2 6 1 2 11 
Subjects - maths/numeracy 0 7 2 1 10 
subject - drawing/art 1 6 1 2 10 
outside equipment/climbing frames 2 6 0 1 9 
teachers 1 7 0 0 8 
subjects - PE/sport 0 6 0 1 7 
learning new things 0 5 1 0 6 
consistency - friends I already knew 0 6 0 0 6 
toys 3 2 0 0 5 
playing 2 1 1 1 5 
fun 1 2 0 2 5 
singing/music 0 5 0 0 5 
computers/ICT 1 4 0 0 5 
academic progression 0 5 0 0 5 
consistency - siblings at school 1 4 0 0 5 
games in lessons 1 2 1 0 4 
building 0 4 0 0 4 
subject - science 0 1 2 0 3 
afterschool/breakfast clubs 0 2 0 1 3 
makes me happy 1 1 0 0 2 
circle time 0 2 0 0 2 
stories 1 1 0 0 2 
guided reading 0 2 0 0 2 
subject - drama 0 2 0 0 2 
consistency - toys that I have at home 1 1 0 0 2 
swimming 0 2 0 0 2 
fresh air/outdoors 0 1 0 0 1 
TV 0 1 0 0 1 
better than home 0 0 1 0 1 
subject - history 0 0 1 0 1 
IPC/curriculum, 0 0 1 0 1 
homework 1 0 0 0 1 
working in groups 0 0 1 0 1 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
accidents (falling over) 1 10 0 0 11 
bullies/being bullied 1 5 1 1 8 
older kids 1 3 1 0 5 
falling out/social trouble 0 3 0 1 4 
rain/weather 0 2 1 0 3 
boredom 0 1 1 1 3 
maths 0 0 2 0 2 
getting in trouble 1 1 0 0 2 
noise 0 1 0 0 1 
teasing 1 1 0 1 1 
bad behaviour 0 1 0 0 1 
sitting still 1 0 0 0 1 
settling in (FS) 0 1 0 0 1 
not having time to complete work 0 1 0 0 1 
being scared/lacking confidence 0 1 0 0 1 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
shop/lollies/sweets/ice-cream 1 5 3 2 11 
no bad kids 0 5 3 0 8 
equipment unlimited 0 6 0 1 7 
this one/my school 4 0 1 0 5 
colour/decorations 0 3 0 1 4 
fun/happy 2 0 1 1 4 
nice teachers 1 3 0 0 4 
pupils in charge 0 3 0 1 4 
animals/pets 0 1 1 1 3 
full of friends 0 3 0 0 3 
new and shiny 0 3 0 0 3 
light/windows 0 3 0 0 3 
bigger 1 0 2 0 3 
longer breaks 0 2 1 0 3 
swimming pool 1 2 0 0 3 
never move school  again 0 2 0 0 2 
provides privacy - personal space 0 0 2 0 2 
stairs/elevators 1 0 1 0 2 
treats 0 0 1 1 2 
motivating 0 1 0 1 2 
cookers/cooking 0 2 0 0 2 
floating 0 1 0 0 1 
school you can be proud of 0 1 0 0 1 
money 0 1 0 0 1 
smaller 0 1 0 0 1 
indoor play area 0 0 1 0 1 
trips 0 0 1 0 1 
no uniform 0 1 0 0 1 
uniform 0 1 0 0 1 
calm and peaceful 0 1 0 0 1 
safe 0 1 0 0 1 
eager kids 0 1 0 0 1 
loads of sports 0 0 1 0 1 
home-like 0 1 0 0 1 
like foundation stage 0 1 0 0 1 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
don't know 2 8 1 2 13 
teachers 0 2 0 1 3 
my own ideas 0 1 1 0 2 
mum/dad/parents 0 0 2 0 2 
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Table B38: The purpose of education described by Years FS to 6 
Code 
Count by 
Total count (N=24) FS  YR 1 & 2  YR 3 & 4 YR 5 & 6 
(N=4) (N=12) (N=5) (N=3) 
learning 2 6 2 2 12 
jobs 0 4 4 2 10 
maths 1 4 2 1 8 
future 0 6 1 0 7 
education beyond primary 0 3 2 0 5 
spelling/handwriting 0 5 0 0 5 
money/economic success 0 2 3 0 5 
being able to do things properly 1 3 1 0 5 
relevance/life skills 0 1 1 2 4 
reading/writing 1 3 0 0 4 
healthy living 0 3 0 0 3 
to be good/moral 0 3 0 0 3 
older kids have to look after younger ones 0 2 0 0 2 
transform your chances in life 0 2 0 0 2 
gives parents a break 0 1 0 0 1 
keeps us busy 0 1 0 0 1 
keeps us safe 0 1 0 0 1 
fun 1 0 0 0 1 
*Shows basic frequency of codes, participants could mention more than one code per transcript so total 
number of codes may exceed N=24 
 
 
 
